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ABSTRACT This paper investigated the current library and information science curriculum used by three Nigerian
library schools to prepare librarians for professional practice. The research objectives included: identifying courses
that make up the Library and Information Science curriculum in Nigeria, ascertain the skills/competencies that are
required of Library and Information Science graduates by employers of labour, and highlight the areas of strengths
and weaknesses in the curriculum. Data were collected using the Master of Library and Information Science
curricula of three library schools, and a survey which was administered on heads of academic libraries. Data was
analysed using qualitative and quantitative methods. Results showed that the curricula were inadequate in information
technology related components desired by heads of academic libraries surveyed. A new curriculum reflecting
contemporary innovations in the library and information science profession that would enable graduates to be
globally competitive is urgently needed.
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INTRODUCTION

Societal development especially technolog-
ical has brought momentous and influential
transformation to the ever-dynamic field of Li-
brary and Information Science (LIS) world over.
Technological advancements have significant-
ly impacted on library operations, education of
librarians and competency expectations by em-
ployers from librarians as well as library school
curricula (Mazumdar 2007).

Rapid transformation in LIS has resulted in
significant modifications to course content and
programme directions by educators (Siddiqui
and Walia 2013), so noteworthy that some li-
brary schools are introducing new programmes
and changing degree names. As noted by Chu
(2006), the most evident and observable of all
the changes that have taken place in library and
information science education can be found in
the curricula.

According to Ocholla (2013),
‘a curriculum is a fundamental part of any

education or training programmes largely be-

cause it provides not only a list of courses or
modules offered in a programme, but it also
gives information on content, purpose, meth-
od, time/duration, trainers and location or sit-
uation of a programme or course - all of which
are essential in a successful dispensation of
manpower training and education.’

The curriculum of learning in Nigeria has
been pinpointed with some inadequacies. Dapo-
Asaju and Bamgbose (2016) noted that despite
the need for improved access to government
information in the modern era and the training of
librarians who will be able to work in this area of
discipline, it is still possible for an aspiring li-
brarian to go through library schools in Nigeria
without being taught on the management of
government information. This is because the
course is not a compulsory course in most uni-
versities and unavailable in others.

LIS is a discipline that is rapidly expanding
its strategic reach in order to address the vari-
ous challenges that are emerging within the larg-
er social, political, economic and technological
context. Ekoja and Odu (2016) positioned for the
infusion of a good entrepreneurship curriculum
that is comprehensive, dynamic and responsive
to changing needs in LIS. Over the last two de-
cades, many issues have confronted the profes-
sion of librarianship, not the least of which has
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been the embedding of the Internet and other
digital technologies which has also led to a
change in school and degree names.

According to Weech (2005), several LIS
schools started responding to the external envi-
ronment by merging with other academic depart-
ments, offering a wide range of new courses,
and by placing an increased emphasis on infor-
mation technology. Society changes and the
work of librarians has become more complicated
and demanding. Therefore, developing an un-
derstanding of the nature of social changes and
their effects on librarianship is an important is-
sue for information professionals. Curriculum is
a pivotal part of any education system. It is con-
stantly growing and is the complete package
students take away from schools.

Objectives of the Study

The aim of this paper was to find out the
extent to which the ICT-related component of
the LIS curriculum in selected Nigerian library
schools reflect the expected skills/competencies
sought by heads of academic libraries in South
West Nigeria when hiring information profes-
sionals and, to suggest recommendations that
may be implemented by policy makers especial-
ly the Librarians’ Registration Council of Nige-
ria (LRCN) in the development of a more robust
LIS curriculum. The following are the specific
objectives of the research:

1. Identify the courses that make up the LIS
curriculum,

2. Ascertain the skills/competencies that are
required of LIS graduates by employers of
labour,

3. Establish if the present curriculum is pro-
ducing librarians with the required ICT-re-
lated skills for employment, and

4. Highlight the areas of strengths and weak-
nesses in the curriculum.

Literature Review

Library and information science education
in Nigeria has evolved since the establishment
of the first library school in 1959 at the then
University College Ibadan now University of
Ibadan. The UNESCO seminar of 1953 on the
future of public library service provision recom-
mended the establishment of a library school at
the University College Ibadan, Southern Nige-
ria to be funded with a grant from the Carnegie

Corporation of New York (CCNY). It began as
the Institute of Librarianship in 1959 with train-
ings leading to the award of certificate of the
British Associateship of Library Association
(ALA) and Fellowship of Library Association
(FLA) but changed to the American style of grad-
uate library training by 1963 (Aina 2007; Nweke
1995).

The Institute ran diploma programme until
1966 when it stopped to admit students except
for post-graduate diploma in Library Studies. A
second library school was established at the
Ahmadu Bello University (ABU), Zaria in 1965
as a result of F.A. Sharr’s report on the library
needs of Northern Nigeria (Mohammed 2008).
This library school was to educate librarians at
the undergraduate level as opposed to that of
Ibadan’s Postgraduate Diploma programme. Af-
ter the establishment of the first two library
schools, other library schools have subsequent-
ly opened in over 25 universities across the Coun-
try with many of them awarding qualifications
up to the PhD level (Igwe 2005) as well as Na-
tional Diploma (ND) and Higher National Diplo-
ma (HND) in Library and Information Science
being awarded by many polytechnics.

Although harmonized curriculum is lacking
in Nigerian library schools, Oparah, (2006) ob-
served that the newer LIS schools appear to
operate modified curricula of the older schools.
This certainly has gotten the attention of the
Librarians’ Registration Council of Nigeria
(LRCN) which responded in 2012 by stating that:
“It is really x-raying the curriculum on ground to
see how to deliver better practice. At the end of
day, we will come up with a curriculum that has a
robust menu of courses that schools can draw
from” (This Day Newspaper 2012). According to
Dapo-Asaju and Bamgbose (2016) the Librari-
anship Registration Council of Nigeria (LRCN)
is still in the process of reviewing the library and
information studies curriculum which will then
regulate the teaching of the course across li-
brary schools in Nigeria.

Advancements in the information environ-
ment where information and communication tech-
nologies serve as the main thrust, has resulted
in increasing demands and expectations from
the part of library schools across the globe. The
demands and expectations are focused on the
need for graduates that will remain profession-
ally relevant in the 21st century dynamic infor-
mation arena (Abubakar and Hassan 2010).
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These developments have necessitated the in-
fusion of ICTs in information studies curriculum
for apparent reasons including strategy for sur-
vival and better information service provision
to users. Minishi-Majanja (2007) noted that ICTs
are important in the attainment of library and
information science educational goals and ob-
jectives as well as the fulfillment of the main
responsibilities of LIS schools. Therefore, library
schools have shifted their attention towards the
restructuring of training curriculum so as to ac-
commodate emerging technological develop-
ments in the profession. The rapid move towards
an information and knowledge-oriented society
(Miwa 2006), has called for new competencies
by information professionals in order to take
advantage of ICTs.

Accordingly, many library schools in univer-
sities and colleges have made modifications in
their curricula, degree names and school names
to highlight contemporary professional practic-
es and training. Information professionals have
seen their tasks of collection, organisation, stor-
age, retrieval and dissemination of information
(Mêgnigbêto 2007) changed as a result of ICTs
and a change in information production to its
dissemination thus, requiring new skills and com-
petencies to carry out these tasks. The provi-
sion of a suitably equipped and well stocked
laboratory that will serve as a clinic for hands-
on information practices for student librarians
(Uhegbu 2011) will ensure quality information
science education and improved quality of li-
braries with better services.

As observed by Abubakar and Hassan (2010),
the enormous upsurge in knowledge which now
leads to a new paradigm shift in the Information
profession is only a result of the dynamic society
where ICTs have taken the centre stage. The
development and application of cutting-edge
information communication technologies to the
profession have impacted positively on the prac-
tices and procedures of library service delivery,
training and the education of information pro-
fessionals (Mohammed 2008).

METHODOLOGY

A careful look at existing related literature
reveals that content analysis have been previ-
ously used in studying the library and informa-
tion science curriculum and associated topics

(Callison and Tilley 2001; Chu 2006). This paper
similarly considered content analysis as well as
a quantitative survey of employers of labour in
academic libraries in two selected States in South-
west Nigeria to find out the skills/competencies
they look out for when hiring a librarian.

Data Collection

Data collection for this research involved the
identification of LIS master’s courses in three
selected library schools (University of Ibadan
(UI), Ahmadu Bello University (ABU) and Nnam-
di Azikiwe University (UNIZIK). A list of the
courses that make up the curriculum was extract-
ed from the library schools website except that
of Ibadan library school were a brochure con-
taining the curriculum was obtained from the
department.

The twenty-eight (28) heads of all the aca-
demic libraries in Oyo and Osun States, South-
west Nigeria were sampled for the research. A
survey was developed for the heads of libraries
and collected data were analysed using descrip-
tive statistical method: frequency, simple per-
centage and mean scores. Data collection in
polytechnics and colleges of education was poor
or were not collected at all because of the indus-
trial action embarked upon by the academic staff
unions of these institutions which included li-
brarians. A total of twenty (20) copies of the
surveys were administered in the two selected
States and 15 were retrieved, which represents
seventy-five percent response rate.

Rationale for the Selected Library Schools and
Curricula

Most employers especially in academic li-
braries in Nigeria hire only graduates with MLIS
degree as librarians. Although the Librarians’
Registration Council of Nigeria (LRCN) recogn-
ises a Bachelor’s degree holder in LIS as a librar-
ian, this is usually not adhered to in most aca-
demic libraries in Nigeria. The three library
schools were selected because UI and ABU were
the first library schools in Nigeria and their cur-
ricula has been greatly adopted by other schools
(Oparah 2006), and UNIZIK is one of the newest
library schools to have gained a proper footing
awarding degrees from Bachelors to PhD. Also,
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these schools are in different parts of the coun-
try; they are federal government-owned univer-
sities and are better funded than state govern-
ment or privately-owned universities.

Content analysis of the selected courses
from the three schools listed above was carried
out and related courses were put together for
this research. Individual courses offered by the
three LIS schools were analysed using their
course titles, descriptions, and other curriculum-
related information showing the compulsory/
core, required and elective courses, and grouped
per their subject contents to give a general rep-
resentation of the LIS curriculum. Two library
schools in this research (UI and ABU) have more
than one Master’s program. For example, ABU
offers both MLIS (Master of Library and Infor-
mation Science) and MSc (Master of Informa-
tion Management) programmes. In such in-
stance, the curriculum for LIS was considered.

RESULTS

LIS courses in the curriculum are broadly in
three parts: compulsory (core), required and elec-
tive. The MLIS degree at ABU lasts for a mini-
mum duration of four academic semesters while
the same degree is offered for a minimum of three
academic semesters at UI and UNIZIK.

 As revealed in Table 1, ABU has the highest
number of courses (75) because it offers four
different masters programmes at the department
which have their courses listed on the website.
Only (12) are compulsory/required for MLIS stu-
dents. UNIZIK has the least number of courses

with twenty-six (26) in all while eighteen (18) of
the courses are compulsory/required.

Compulsory/Required Courses

According to the curricula, students must
take and pass all Compulsory (core) and Required
courses with a minimum average mark of 40 and
35 respectively. As LIS course titles often vary
from curriculum to curriculum, the course names
listed in Table 2 are simply close representations,
and may not be the exact wording in a particular
curriculum. There are forty-eight (48) compulso-
ry and required courses in all the Library and
Information Science offerings grouped for this
paper, with UI and UNIZIK offering four (4)
courses in Research (Thesis, seminar and sta-
tistical methods in LIS) while Internship/Practi-
cum is present in equal proportion across the
curricula.

The two courses at UNIZIK library school
that are offered at the faculty are research based
and are prerequisite for Thesis writing in the
final semester as stated in the curriculum. As
shown in Table 2, ICT courses are offered more
at the UI library school with a total of three while
UNIZIK and ABU offer two each.

Table 2: Grouping of compulsory/required courses

LIS courses UI UNIZIK   ABU

Organization of Information/Knowledge (including Cataloguing and Indexing) 3 2 2
Reference/Information Sources (information services and user studies) 2 2 1
ICT (Information technologies/ system development) 3 2 2
Management (Collection management, Human resource and Preservation/ 3 4 2
  Conservation)
Internship/Practicum 1 1 1
Research (Thesis, seminar and statistical methods) 4 4 3
All Other Single Topics (For example: Ethics for information professionals; 2 3 1
  Information policy; Issues in LIS; Economics and Marketing of Information;
  Indigenous Knowledge; Introduction to LIS/Information environment)

Total 18 18 12

Source: Author

Table 1: Summary of courses offered

UI UNIZIK    ABU

Compulsory/required 18 18 12
Electives 14 8 63
Maximum number of 2 1 2
  electives allowed
Total number of courses 32 26 75

Source: Author
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Employers’ Expected Competencies and Skills
from LIS Graduates

Here, employers of labour (library heads)
were required to give their personal views re-
garding the competencies and skills that they
look out for when hiring a librarian. The aim of
the question was to capture employers’ varying
opinions on qualitative skills they seek for when
hiring a librarian. As expected, there will be a
difference in emphasis on skills required depend-
ing on the nature of the job and responsibilities
attached; hence, twenty-four (24) skills (cate-
gorised into professional and generic skills) were
identified for the research. Respondents were pro-
vided with possible options to choose from and
asked to rate each on a scale of 1 to 4 (1 = strong-
ly agree and 4 = strongly disagree). The response
from heads of libraries is shown in Table 3.

In all cases, levels 1 and 2, and 3 and 4 on the
Likert scale were combined to calculate all the
responses in the affirmative. Table 3 reveals a
total of twenty-four skills (fifteen professional
information skills and nine generic skills) that
were identified for the paper. Most of the re-
spondents agreed favourably that they look out
for these skills when hiring a librarian.

DISCUSSION

Although ABU has the highest number of
courses listed, it has the least number of cours-
es that must be taken before a degree is award-
ed. Choice of two elective courses can be made
from the sixty (63) which are compulsory/re-
quired courses for the other three Masters pro-
grammes at the ABU library school. Table 1 also
reveals that a total of twenty (20) courses must

Table 3: Employers’ expected competencies and skills from LIS graduates

S. Expected competencies and skills      SA                A                D            SD         Mean
No.

F % F % F % F %

1 Computer and information technological skills 13 86.7 2 13.3 - - - - 1.13
2 Skill for using Internet and computer 13 86.7 2 13.3 - - - - 1.13

  communication networks
3 Information retrieval skill 11 73.3 4 26.7 - - - - 1.27
4 Traditional classification and cataloguing 10 66.7 5 33.3 - - - - 1.33
5 Indexing and abstracting 7 46.7 7 46.7 1 6.7 - - 1.73
6 Communication skill 11 73.3 4 26.7 - - - - 1.27
7 Knowledge of Cryptography and Firewall 6 40.0 6 40.0 3 20.0 - - 2.20
8 Traditional/digital archiving and preservation 8 53.3 6 40.0 1 6.7 - - 2.07

  skill
9 Web/blog design skills 7 46.7 5 33.3 3 20.0 - - 2.27
10 Project management/leadership skills 8 53.3 7 46.7 - - - - 1.47
11 Excellent understanding of library management 7 46.7 8 53.3 - - - - 1.53

  software and the virtual environment
12 Negotiation skills 6 40.0 9 60.0 - - - - 1.87
13 Research and publication skills 12 80.0 3 20.0 - - - - 1.47
14 Library automation skills 9 60.0 6 40.0 - - - - 1.40
15 Budgeting and library financing skills 9 60.0 6 40.0 - - - - 1.40
16 Cataloguing and indexing using appropriate 6 40.0 7 46.7 2 13.3 - - 1.73

  digital metadata
17 Book indexing and abstracting 6 40.0 7 46.7 2 13.3 - - 2.00
18 Classification skills using appropriate subject 9 60 6 40.0 - - - - 1.93

  classification scheme
19 Digitization and management of institutional 8 53.3 4 26.7 3 20.0 - - 2.20

  repository using online databases
20 Traditional/online reference skills 8 53.3 7 46.7 - - - - 1.73
21 Advanced internet search skills 5 33.3 9 60.0 1 6.7 - - 1.73
22 Good understanding of electronic security system 6 40.0 5 33.3 4 26.7 - - 2.07
23 Collection development in an ICT-driven 6 40.0 8 53.3 1 6.7 - - 1.67

   platform
24 Application of social media networks to 6 40.0 8 53.3 1 6.7 - - 1.80

  library services

Source: Author

 score
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be taken by students at UI library school before
the degree is awarded while same degree is
awarded at ABU library school with a total of
fourteen (14) courses. Out of the eighteen com-
pulsory/required courses at UNIZIK library
school, two: (Educational Research method and
Advanced Educational Statistics) are bearing the
Faculty’s course codes. A look at the course
description shows that they are very important
to library and information science research as
also emphasised by previous studies (Obaseki
et al. 2010; Eze 2016; Saka 2016). A study by
Munyoro and Mutula (2016) revealed dispari-
ties in the employability competencies integrat-
ed in LIS curricula in Zimbabwe. As revealed in
Table 3,  high competencies in computer and
information technology, Internet and computer
networks, information retrieval, traditional cata-
loguing and classification, library management
software/virtual environment, research and pub-
lication and library automation were highly
sought after by employers with a total rating of
100 per cent when levels 1 and 2 on the Likert
scale were combined (refer to Table 4 for full
list). This result is in line with (Orme 2008) and
(Fisher 2004) research findings. This result fur-
ther reveals that employers look out for 13 out
of the 24 skills/competencies that were identi-
fied for the research and more than half are ICT
related. Also, each of the ICT related skills/com-
petencies listed in this paper were sought after
by at least 80 percent of the respondents. This
further emphasize the need for these skills to be
acquired in library school (Eze 2016).

ICTs have greatly changed the way and man-
ner information is sought, accessed, processed
and presented. It has also given information
users/seekers unlimited access to a world of in-

formation with questionable credibility and
source (D’Esposito and Gardner 1999; Ekoja and
Odu 2016) and greatly facilitates the acquisition
and absorption of knowledge (Tinio 2002).
Hence, librarians require modern ICT skills in
order to provide effective information service to
users. A close look at the curricula does not re-
flect much presence of what Chu (2006) called
“new LIS courses”: these are courses that gen-
erally did not exist in traditional library and in-
formation science curricula before the Informa-
tion age. A detailed analysis of the course de-
scriptions reveal that two of such courses that
exist are “Knowledge Management” and “Infor-
mation Seeking Behaviour” though with differ-
ent titles. The course description does not sug-
gest topics such as Website design/Web appli-
cations, Cyberspace law and policy, Human com-
puter interaction (HCI)/User-system interaction,
XML; JAVA/C/Script languages, Computer sup-
ported cooperative work (CSCW) as these are some
of the areas that requires librarians’ expertise when
designing ICT-mediated communication channels
in the library. These findings were also stressed by
Saka (2016) study of the trends of library and infor-
mation science education programs.

CONCLUSION

As revealed in the research, the curricula that
were evaluated have a weak inclination towards
ICTs thereby falling short of expectations of
employers’ expectations in ICT related skills and
competencies. This paper has revealed that the
present state of the curriculum could make the
profession still to suffer from such concepts as
“curriculum digital divide” that is, the difference
between a 21st century model curricula where in-

Table 4: Skills/competencies employers of labour firmly look out for before hiring LIS graduates

Professional information skills Generic skills

Computer and information technological skills Skill for using Internet and computer
communication networks

Information retrieval skill Communication skill
Traditional classification and cataloguing Project management/leadership skills
Excellent understanding of library management Negotiation skills
  software and the virtual environment
Research and publication skills Budgeting and library financing skills
Library automation skills
Classification skills using appropriate subject
  classification scheme
Traditional/online reference skills

Source: Author
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formation and communication technology cours-
es prevail and those where these courses scantly
feature. Complete infusion of ICT application and
utilization is still very parallel in developing coun-
tries; this is also very evident in the curricula
being used by LIS schools in Nigeria.

RECOMMENDATIONS

Since the ICT-related component of the
present curriculum does not adequately meet
employers’ skills and competencies expectations
from librarians, the need for a total overhauling
to accommodate new changes in the profession
cannot be overemphasised. Because ICTs have
become the main driving force of the Informa-
tion profession, MLIS students with first de-
grees in library and information science may be
given the option of taking more practical ICT
related elective courses and where this cannot
be offered by the library school, provisions
should be made for them to be offered from ICT
related departments within the university.

Constant innovations in ICTs and changing
nature of the information environment, calls for
an immediate response to address the gaps be-
ing created beginning with the curriculum of
training so as to make graduate librarians tech-
nologically competent for professional practice.
A new curriculum is long overdue as the present
curriculum can be adjudged not to support the
complete digital readiness of librarians in the
21st century as the gap between what is being
taught in LIS schools and employers’ expected
competencies is getting widened by the day.
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